
: Key concepts
! -v Causation '; Change

.; Perspective

- Significance

"v Consequence

Continuity

Key questions
What is the purpose of the internal assessment in
history? :
How is the internal assessment structured and
assessed?

What are some suggested strategies for choosing a
topic and getting started?

What are some common mistakes students make?

What are good criteria for selecting sources7

What are the challenges facing the historian?

"Doing history": Thinking like a
historian
The internal assessment (LA) is an engaging,
inquiry-based 2200 word investigation
that provides teachers and students with the
opportunity to personalize their learning. You will
select, research and write on a historical topic of
individual interest or curiosity.

The IA is an essential component of the IB History
course. Students in both standard level (25%) and
higher level (20%)\will complete the same task
as part of their course mark. Your teacher will
evaluate your final draft, but only a small, random
sample of your class' lAs will be submitted to the
IB for moderation.

The purpose of the historical investigation is to
engage students in the process of thinkmg like
historians and "doing history" by creating theii
ovyn questions, gathering and examining evidence,
analyzing perspectives, and demonstrating rich
historical knowledge in the conclusions they
draw. Given its importance, your teacher should
provide considerable time, guidance, practice of
skills and feedback throughout the process of
plannmg, drafting, revising and submitting a final

copy of the IA. In total, completing the IA should
take approximately 20 hours. This chapter is
designed to give both students and teachers some
guidance for approachmg these tasks.

How does the place and the time you live in affect the
topics you might be interested in, or curious about?
How might where and when you liveaffect the evidence
and sources you have access to? Which topics could
you investigate that students in other places could not?
What does this tell us about the nature of history?

What does the IA look like?
The IA. is divided into three main sections.
Each of these sections will be explained and
approached in more detail later in this chapter.
Below is an overview of each section:

1. Identification and evaluation of sources

(6 marks)
I

. Clearly state the topic in the form of an appropriate
inquiry question.

' . Explain the nature and relevance of two ofthe
sources selected for more detailed analysis of
values and limitations with reference to origins,
purpose and content.

2. Investigation (15 marks]
. Using appropriate format and clear organization,

, provide critical analysis that is focused on the
question under investigation.

. Include a range of evidence to support an argument
and analysis, and a conclusion drawn from the
analysis.

3. Reflection (4 marks]

. Reflect on the process of investigating your
question and discuss the methods used by

i historians, and the limitations or challenges of
investigating their topic.
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Your history teachers can use the IA for whatever
purposes best suit the school context, syllabus
design or the individual learning of students.
Nevertheless, you should be encouraged to select
and develop your own question. The IA can be
started at any point during the course, however the
task is most effectively introduced after students
have been exposed to some purposeful teaching
and practice in historical methods, analysis and
writing skills.

The IA is designed to assess each of the following
History objectives:

Assessment objective 1: Knowledge and
understanding
. Demonstrate understanding of historical sources.

I Assessment objective 2: Application and
analysis

, . Analyse and interpret a variety of sources.

Assessment objective 3: Synthesis and
; evaluation

. Evaluate sources as historical evidence, recognizing
their value and limitations.

. Synthesize information from a selection of relevant
sources.

i

Assessment objective 4: Use and application
of appropriate skills

j . Reflect on the methods used by, and challenges
facing, the historian

j . Formulate an appropriate, focused question to guide
a historical inquiry.

. Demonstrate evidence of research skills,

organization, referenCsmgand selection of
appropriate sources.

Beginning with the end in mind:
...L«* -l-o -. -.-^-» l-. -. l.r l:lr-t0
Vtliai UW9 9W^V»V99 IWI\ 111\W .

i TNoygtwit!the pw&iBssa^yl&imBg, reseftroniiife
tlraftmg aad tevistng yoUrit«yeg'(^^on, ^Bu sbdith be
cQntfnuaMychecktRgtte^'cri'tCTa. Ask.g&urieaichergRtf :

; ^Uw relents to pr Wte speeifl^feedb&ek^stng the
I eriteria. CttRtinttaNg ask yeufseif rf acHatrwork nie^
[the p'itefla, ' . ' 1 .. ; .., / : .., '" ̂ . ;'; . " .. ^:'^. :' .:' . ': .

Before getting started, you should look carefully
at the assessment criteria to appreciate what each
section of the IA. demands. Teachers will use
the same criteria for both SL and HL. It is

important to have a dear understanding of what
success wiU look like before you invest the time
and hard work that this task will require. Teachers
will use the criterion found in the IB History Guide
to provide feedback to teachers and to assess the
final draft. The assessment is based on "positive
achievement", meaning that teachers will try to
find the best fit according to the descriptors in
each criterion. Students do not have to write a

perfect paper to achieve the highest descriptors,
and teachers should not think in terms of pass/fail
based on whether scores are above or below 50%
of the 25 marks in total.

To simplify the criterion and to provide some fixed
targets for what success looks like, consider using
the assessment tool provided on the next page.



Teacher, Peer and Self-Assessment Tool

Criterion A: Identification and evaluation of sources (6 marks)
Suggested word count: 500

Does the investigation have an appropriate question clearly stated?

Has the student selected, identified, and referenced (using a consistent
format] appropriate and relevant sources?

/s there a clear explanation of the relevance of the sources to the
investigation?

/s there detailed analysis and evaluation of two sources with explicit
discussion of the value and limitations, with reference to their origins,
purpose and content?

Criterion B: Investigation (15 marks]
Suggested word count: 1, 300

Is the investigation clear, coherent and effectively organized?

Does the investigation contain well-developed critical analysis Clearly
focused on the stated question?

. /s there evidence from a range of sources used effectively to support an
argument?

/s there evaluation of different perspectives (arguments, claims,
experiences etc. ] on the topic and/or question?

Does the investigation provide a reasoned conclusion that is consistent
with the evidence and arguments provided?

Criterion C: Reflection (4 marks)

Suggested word count: 400

Does the student focus clearly on what the investigation revealed about
the methods used by historians ?

Does the reflection demonstrate clear awareness of the challenges facing
historia nsand/or the limitations of the methods used by historians?

/s there on explicit connection between the reflection and the rest of the
investigation (question, sources used, evaluation and analysis)?

r-r- -r" -T."
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Bibliography 8c formatting (no marks applicable)
I .31-lggcaicu vvuiu i.uuiii.. iiui. iiiuiuucu 111 tui. ai

/s the word count clearly stated on the cover? (2200 maximum)

/s a single bibliographic style or format consistently used?

/s the bibliography clearly organized and include all the sources you
have referenced or used as evidence in the investigation ?

Getting started: Approaches to
learning history

To start generating ideas f6r atopic and toi help wu focus
your question, use a research-basedtWnktng routine
such asThink-Puzzle-Exptore (see RttcNTan, aiufGih and

Morrison, 2011. MakeThinkmg Ws&te. Jossey-SNss). :
Think- WhattopKiS do y®u think might jnteTest you? ;

Puzzle- What puzzles you about these topics? . ^

Explore: How can you explore more about each of
these topics? . ,

Ideally, you will have opportunities throughout
the IB History course to explore and develop
understandings about the methods and the
nature of history. This will prepare you to better
develop the skills necessary for the IA and the
other assessment papers in the IB History course.
Additionally, these kinds of learning activities
provide clear links to TOK.,

(-. Debate controversial historical events and claims.

o Compare and corroborate conflicting sources of
evidence.

o Take on, role play or defend different
perspectives or experiences of an event.

o Discuss the value and limitations of historian's

arguments and evidence.

o Develop criteria for selecting and comparing
historical sources.

r Gather and analyze a variety of different kinds
of sources (photos, artwork, journal entries,
maps, etc. ) focused on the same event or issue.

. Co-develop good questions and carry out an
investigation of a historical event as a entire class.

. Read an excerpt from a historian's work and
identify which parts are analysis, evidence and
narrative.

If students better understand that history is more
than simply memorizing and reporting on facts,
dates and chronological narratives, then they are
more likely to be curious, engaged and motivated
learners of history. Accordingly, they will more
likely develop appropriate questions for their
investigation and have a better understanding of
how to organize and write effective analysis.

Selecting a topic and appropriate questions

Before beginftfhg, ask your teachef to f rod some
examples of student 1As with exammer's feedback.
These can be faund on the tB Oirilne Curriculum Cfintre
orinliT eTieachei-s' SuppoiTt Materials fer History.
Examme the fermatftng anrftayout @f each eemponertt'to
visuafaee m atlVaTvGesvhaty®tfr IA tntght |6ok Bke, and the
steps that wBI be rpquiredto cwmptete thern.

Once you have some general understanding of the
IA components and are familiar with the assessment
criteria, it is time to select a topic focus. Students
often do not know how to begin selecting a topic.
Identify a historical topic of interest and get to know
it well by conductmg some background reading
from a general history textbook or an online
encyclopaedia. You may find some information
that will help you narrow the topic focus quickly.
These kinds of sources often outline the differing

perspectives, interpretations and controversies
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that make for an engaging investigation. WeU-
written textbooks and articles wiU also include

references, annotated bibliographies and footnotes
of additional, more detailed sources that will help in
the research stage.

After selecting a topic, formulatmg an appropriate
research question can also be very challenging. It is
essential that you take the time to carefully think
about what kinds of topics help produce good
questions for investigations. Before you begin any
writing, you should submit a proposal to your
teacher to ensure that the investigation will be
successful.

Some teachers recommend that students write about

a topic related to their course syllabus, but there
are a countless number of possible topics and you
are better off choosing topics that interest you and
motivate you to learn. The topic must be historical
however, so students may not investigate any
topic that happened within the last ten years.
All investigations will take one of three forms:

1 An investigation of a historical theme,
issue, person or event based on a variety
of sources.

2 An investigation based on fieldwork of a
historical building, place or site.

3 An investigation of a local history.

When selecting a historical topic, students often
fail to select a topic that is manageable. For
example, examining all of the causes of the Second
World War is too broad for the purposes of a 2200
word investigation. Many students also select
topics that cannot be researched in depth because
there are not enough readily available primary
and/or secondary sources.

Investigating a historically-themed fikn or piece
of literature can be very engaging; but many
students write better papers when they focus the
investigation on a particular claim, portrayal or
perspective contained in the work, rather than
the entire work itself. Students who choose to

investigate a historical site, or to investigate local
or community history, often have an opportunity
to engage in experiences that are more authentic
to the work of professional historians, but these
can also produce a lot of challenges when looking

for sources. Whatever the topic that you select, it is
essential to formulate a good question.

One of the most common errors students make

when plamung and writing the IA is formulating
a poor question about their topic. Formulating
a good question is essential for success and
helps ensure that the IA is a manageable and
researchable investigation. Consider the following
criteria when formulating a good question:

. There is an adequate variety and
availability of sources related to
your topic.

. The sources are readable,

available and in a language that
/s accessible.

Questions that are vague or too
broad make it difficult w write a
focused investigation limited to
2200 words.

Questions that are too broad

make it difficult to manage the
number of sources needed to
adequately address the topic.

Interesting, controversial or
challenging historical problems
make better questions.

Ouest/ons with obvious answers

(i. e. Did economic factors play a
role in Hitler's rise to power?) do
not make good investigations.

Using the concepts to formulate good
questions
The IB History course is focused on six key
concepts: change, continuity, causation/
consequence, significance and perspectives.
Each of these concepts shape historians' thinking
about the kinds of questions they ask and
investigate. Therefore, they are helpful to students
as a framework for formulating good IA questions.
Using the historical thinking concepts, you may be
able to generate several good questions about any
historical topic that can be eventually focused into
successful investigations.

r::2__^LM-
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Student's topic

Concepts

change

continuity

causation

I .._.. _
consequence

significance

perspectives

Possible investigation prompts

Ufkn4. n^>nnn<-*^ »-n/-l ll+n/-1 fa-nnn +k;r^ *ftn!r>7
TIIIUt. ^IIWII^^ l^^^. t.^u I. V... 1... 1U »^^. -.

. To what extent did this event, person or issue cause change?

To what extent did the topic remain the same?
Did this event, person or issue cause progress or decline?

What were the long term, short term and immediate causes?
What were the factors that caused the event related to the topic?

How has this topic had immediate and long-lasting effects?
How significant were the effects of this topic?

To what extent is this topic significant? Is the significance of this
topic justified?
What events, people or issues are important to know about this
topic?

What different perspectives or interpretations are there about this
topic?

How did people experience this topic?

To illustrate, a student interested in the Russian

Revolution might use the concepts to brainstorm
the following possible investigations:

Change: In what ways did the Russian Revolution
change Russian society?

Continuity: To what extent did Stalin's regime
resemble the Tsarist system?

Causation: How significant were long term factors
in causing the February Revolution?

Consequence: To what extent did Stalin's purges
affect military preparedness?

Significance: How important was Lenin 's role in
the October Revolution?

Perspectives: To what extent did Doctor Zhivago
capture the experience of upper class Russians during
the Revolution?

After generating some possible questions, students
can bring greater focus to their topic. For example,
a student interested in how women experienced
Stalinism may narrow the focus to a particular
place or event. A student investigating long-term
causes of an event may have more success if the

question is focused on the significance of a specific,
singular cause. For good examples of historical
questions, you should consult past Paper 2 or
Paper 3 examination questions.

You should notice that many of the questions
above include more than one concept. Most good
historical investigations will require students
to think about perspectives because there will
likely be multiple accounts of the issue under
investigation, or there will be some controversy
between historians. Here are some question

exemplars showing how they capture more than
one key historical concepts:

o How significant was Allied area bombing in reducing
German industrial capacity during the Second World
War? (significance; consequence)

. To what extent did Gandhi 's leadership achieve
Indian independence? (significance; perspectives;
causation)

All successful lAs begin with a well-developed,
thoughtful and focused question that is based on
one or more of the historical concepts.



j riterhat Assessment skiNs

Categorize the following questions (Good - Needs
Improvement - Poor] according to their suitability as a
historical investigation according to the criteria provided
above. Suggest ways the questions might be improved.
1 Which Second World War film is the most accurate?

2 To what extent did nationalism play a role in causing
the First World War?

3 How didwomen win the rightto vote in the United
States?

4 Did Hitler use film for propaganda?

5 In what ways did Stalin start the Cold War?

6 To what extent was the influenza epidemic a factor in
the collapse of the Central Powers in 1918?

Common problems when selecting a topic and question:
. Poorly focused question - too broad and

unmanageable.

. Obvious question.

. Question is not researchable.

Getting organized: makings plan
of investigation

Create yOurown plan for c&mpstetjsn with tai^et dates ;

and goals SubpEitethiswith your prapQsedtopJcantf ^ ^ '

question. Include some initial soufcesxif mfennation ygu
will use.. ;'. v'. - ^ . ;-. ^1"^';. '. ^ ^\. ^ /v . . :, . -:..,... ;' '. ... ;. . w.

Completing the IA successfully requires that
students create a plan\for completion that
includes several important steps of the inquiry
process. Some of the steps may overlap, but it is
important that you organize your tasks and stay
on track for completion by setting goals and due
dates. Your teacher should read at least one draft
and give some feedback to ensure that the 1A. is not
plagiarised. A plan of investigation should include
the following steps:

1 Planning Select a topic and formulate a
question.

Submit a proposal to yourteacher.

Identify information sources.

2 Researching

3 Organizing
and

processing

4 Drafting

5 Sharing

6 Revising

7 Publishing

Gather information sources and
evidence.

Carefully read and evaluate
information.

Create notes.

Record references using a
standard citation format.

Create a bibliography.

Organize ideas into an outline.

Formulate an argument.

. Write each section of the IA.

. Revise and edit.

., Check assessment criteria.

Submit a draft for feedback.

Revise based on feedback from

your teacher.

Submit final copy to yourteacher.

Evaluate using criteria.

Getting organized: researching
f

When supp&rting historical ctautiSttt isNportantt©make
your evidene&visiblelxi your neader Make sure you use
a standattlfalbKiographJcfortnatts show the readerwhere
your eviden&e was found. I n the tliscrpljne ofNstory, the
t) Riverstty ̂CTicago style OF Ml^A style is most tonrwnonly

; ysedbeGatise.itprowdB^signifEcaiitinfgrmatWflahoitt -:
theefiginsoNhe source, and fheehttnotes or footnotes
fbrmat allows the bistonah to insert adctitionat infomnaticin
about the sourte where necessary '; ; : ";

Take good notes during the research stage.
Post-it notes are helpful to record thoughts and
ideas next to key passages as you read and think
about the information in relation to the question.
Using different coloured highlighters to identify
different perspectives on the question as you read
can also be helpful. If using borrowed books, take
a photo of important pages on a tablet device and
use a note taking application to highlight and
write notes on the page. Students who make their
thinking visible as they read will have a easier
time writing later in the process. Create a timeline
of the event you are researching to ensure the
chronology is clear in your mind.
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It is strongly recommended that you record the
bibliographic information and page numbers
where you find unportant evidence and analysis.
Many students wait until the very end of the
writing process to compile their bibliography,
but this is much more easily accomplished if the
information is recorded throughout, instead of as an
afterthought when the draft is finished. There are
several easily accessible web sites that provide the
most up-to-date versions of MLA (www. mla. org).
and Chicago Manual of Style (www.
chicagomanualof style, org), which are the two

most common formats used for bibliographies in
university history departments.

Common problems when planning and organizing an IA:

. Lack of general background knowledge of the topic.

. No feedback on proposed topic and question.

. No plan for completion.

. Inaccurately recording page numbers and references.

. Poorly organized notes; or no notes at all.

InternalAssessment skills

Create a proposal for the IA using the template shown.

Topic. Student:

Research question:

Proposed sources-

Sources [2] proposed for evaluation in Section A:

Section A: Identification and
evaluation of sources
Section A is worth 6 of the 25 total marks. It is
recommended that the word count does not exceed

much more than 500 words. While this section

does not count for a substantial portion of the
marks, most students will not be successful without

a strong Section A. There are three key aspects of
this section.

1 Clearly state the topic of the mvestigation.
(This must be stated as a question).

2 Include a brief explanation of the two
sources the student has selected for

detailed analysis, and a brief explanation of
their relevance to the investigation.

3 With reference to their origins, purpose and
content, analyse the value and Unutations
of the two sources.

Common problems with Section A:

* Question is not clearly stated.

* Relevance or significance of selected sources not
explained.

. Student summarizes the content of selected sources.

. Limited analysis.

. Discussion of origins, purpose and content is in
isolation to value and limitations.

. Poorly chosen sources.

. Speculates vaguely about the values and limitations
of sources.

. Reference to origins, purpose and content is not
explicit.

Thinking about evidence: origins,
purpose, value and limitations
Because it is built on a foundation of evidence,

history is by nature interpretive and controversial.
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This is not soinething many people understand -
to them history is simply a long list of dates
and dead people. WhUe there are a great many
things historians agree upon, there are countless
historical questions that are enshrouded in debate
and controversy. Since relatively few people
personally witness the events they study, how one
understands the past depends largely on which
sources of evidence are used, and how they are
interpreted. Even facts that historians generally
agree upon can change over time. Philosopher
Ambrose Bierce once said, "God alone knows the

future, but only a historian can alter the past. " Though
the past cannot actually be changed, historical
memory and understandmg is always changing
as each generation brings forward new questions,
new evidence and new perspectives. This process
of changing historical interpretations is referred to
as revisionism. Revisionist historians are those

who challenge orthodox, or generally accepted
arguments and interpretations.

Besides revisionism, another reason why history
is controversial is that accounts or evidence from

the same events can differ drastically. People record
events from different origins and perspectives,
and for different purposes. Historical evidence
might come from a limitless number of possible
kinds of sources. Sources that all originate from
the same time and place that we are investigating
are typically referred to as primary sources.
The mterpretations and narratives that we find
in documentaries, articles and books created by
historians are called secondary sources.

Students often make the error of thinking that
primary sources are more authentic and reliable,
and therefore have more value, and fewer

limitations than secondary sources. This isn't
always the case. Being there does not necessarily
give greater insight into events, and mdeed,
sometimes the opposite is true. Historians can look
at events from multiple perspectives and use a wide
range of evidence not available to the eyewitness.
Students often speculate that a prmicu-y source is
valuable and significant to their investigation, but

have poor reasons in support of this beyond the fact
that it is a primary source.

It is important that you understand how to
evaluate the value and limitations of sources with

reference to the origins, purpose and content of
the source. Discussing the origin, purpose and
content outside the context of the value and

limitations will result in a poor assessment.

Origins

Purpose

Content

. Where did the source come from?

. Who wrote o r created it?

. Whose perspectives are represented?
Whose are not?

Why was this created?

What purpose might this document have
served?

What does the source mean?

What does it reveal or contain?

How useful is the information? Is it

reasonable to believe it is accurate? Can
it be corroborated?

Generally, the closer in proxunity (place and time)
the origin of a primary source is, the more value
it has to historians. If students can find ways to
corroborate (support, confirm) a source by other
sources, then the source likely has greater value
to the investigation. Limitations may include
any factors that cause someone to question the
truthfulness, validity or value of a source.

Keep in mind, that using the term bias is not
always useful in history - it is important to be able
to identify bias, but bias does not necessarily lunit
the value of a source. Students often make the

error of assuming a source is unreliable because
they detect bias. Remember that most people will
have biased perspectives that are unique to their
own experiences, time and place. This does not
mean that you should blindly dismiss the evidence
they offer us. You should ensure that you explain
clearly how the bias affects the value of the
content in the source used.

-j<0
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Internal Assessment sWHs

Use this template for taking notes from each of the sources used in the investigation.

Research Question:

Source (bibliographic information]

Primary or
secondary
source?

How is the source relevant/significantto the
investigation?

Ongins/Purpose?

Value/Limitations?

Page#- What evidence does the source provide7
(quote, paraphrase, describe)

What is your interpretation7 How does the content of
the source relate to your question? What perspective
does it add7

Selecting sources for the IA
One of the challenges to students writing a
successful Section A is making sure that they
choose two appropriate sources to evaluate.
You should be able to clearly and effectively
explain why the chosen sources are relevant and
important to the investigation.

Often students make the mistake of relying
too heavily on non-scholarly sources such as
online encyclopaedia articles and general history
textbooks. As stated, these are good starting points
for finding a topic, but they are not good sources to
build your investigation upon. They are especially
poor choices to use for detailed analysis in this
section. Before selecting sources consider the
following:

o You will be expected to discuss as much detail
about the origins and purpose of the source
as possible. Be sure to choose sources where
you can identify as much of the following as
possible: when it was created; who created
it; why it was created; where it was created.
If much of this mformation is not readily
identifiable, you will have difficulty evaluating
value and limitations with explicit reference to
the origins and purpose.

Select sources or excerpts of sources that have
clear significance to the question. You should
be able to clearly, and explicitly explain why
the content of the source is important to the
investigation. Some students choose sources
that are largely irrelevant or vaguely related to
the question.

The investigation should include an appropriate
range of sources. As a general rule, you should
include both primary and secondary sources,
but this may not work with some types of
investigations. While secondary sources on a
topic are likely to be easily obtained, they often
provide less to discuss in Section A.
Interviews, personal correspondence,
newspaper articles, journals, speeches, letters,
and other primary sources often provide
students with much more meaningful material
to evaluate in Section A. Ideas about origins
and purpose come more readily with primary
sources than they might when using secondary
sources which generally, but not always,
strive to present balanced arguments and
perspectives.

Choose secondary sources that reference the
evidence the historians used to support their
arguments. You will find it less difficult to

r Ui



assess the validity of the evidence the historian
uses, or how the evidence is interpreted in the
arguments, if the historian has documented the
evidence clearly.

o Consider using periodical articles. Many
historians write excellent, concise articles on
historical topics for peer-reviewed journals.
These articles often have rich footnoting
and bibliographies that you can use to find
additional sources for the investigation.

. Be careful about, relying too heavily on general
web-based sources. Many online sources are
not referenced or footnoted properly so it is
difficult to validate information about the

origms, purpose and authorship. On the other
hand, a great number of rich primary sources
can be found online, as well as articles written

by respected historians.

o Consider using interviews. Some students
have written exceptional lAs based on people's
experiences, or by interviewing historians or
other people with extensive knowledge and
experience. When using interviews, record them
as an audio file for reference and accuracy.

Analysing the selected sources
After stating the research question and explatnmg
the two selected sources and their relevance to

the investigation, the largest portion of Section A
should focus on analysing the two sources.
Depending on the sources chosen, they can be
discussed simultaneously and comparatively, or
they can be discussed separately. Discussing them
separately is often more advantageous because
you can make the origins, purpose, value and
limitations more explicit.

. It is important that any arguments about the
value and limitations make specific references
to the content, origins and purpose.

. Be careful that the value of a source is not

dismissed on the basis of bias without a strong
argument about why the bias limits the validity
or reliability of the content.

. You should avoid summarizing the content
too much. Summarize and describe content

only to the extent necessary to construct a
strong analysis about the source's value and
limitations.

o You should be thorough in examining aU
aspects of the source's origins including date of
origin, cultural context, author's background,
publisher or other important details. If little
information about the origins is identifiable, it
is likely a poorly chosen source for analysis.

(mernal Assessment skills"

Use the Section A assessment criteria to discuss and

evaluate this excerpt of a student's work. Identify
where the student has explicitly discussed origins and
purpose, and value arid limitations.

This investigation willseekto answer the question "What
did the Tiananmen Square protest reveal about the
democratic sentiments in China between 1980 and 1989?"

Democratic sentiments are defined as people's attitudes
toward democratic ideals. This investigation will analyze
factors thcrt influenced democratic sentiments from multiple
perspectives, but will not assess the eth/cs and justification
of the Chinese government's response to the protest.

/n orderto take into account the opposing views on this
event and keep the scope of the investigation manageable,
/ hove mode use of a variety of carefully selected sources.
Two primary sources will be evaluated...

Source 1; Prisoner of State: the secret journal of
Zhao Ziyang1

The origin of the source is of great value because the
author is Zhao Ziyang, the General Secretary of the
Communist Party during the Tiananmen Square Protest
(the Protest). Zhao attempted to use o non-wo/ent
approach to resolve the protest and spoke against the
party's hardliners. After a power struggle, Zhao was
dismissed and put under house arrest until his death
in 2005. The content of the journal is translated from
thirty audiotapes recorded secretly by Zhao while he was
under house arrest between 1999 and 2000. The book

/s published in 2009 by Simon & Schuster, one of the
largest and most reputable English-language publishers.
The reputation of the author and publisher increases the
reliability of this source.
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prevent the massacre. This is valuable because Zhao was
not allowedto publicize his opinions while under h6use
arrest, so this source is the only surviving public record
ofZhao's opinions and perspectives on the Protest. This
source /s ofeo valuable because its author, Zhao, was

directly involved in the government's decision-making
process during the protest ft reveo/s the power struggle

However, its exclusivity may limit its value because there
are no counterparts to compare with and to verify fts c/oi'ms.
As a translated material, the source may not accurately
present Zhao's intentions and may have lost some cultural
expressions. In addition, this source may be biased in that
Zhao speaks m favour of political reform and democracy,
which does not represent the Party's position...

1 Zhao, Ziyang, Pu Bao, Renee Chiang, Adi Ignatius, and Roderick MacFarquhar. Prisoner qfthestate the secret journal of ZhaoZiyang.
New York- Simon & Schuster, 2009.

Section B: Investigation
Common problems with Section B:

. Too much narrative.

. Poor referencing of sources.

. Limited awareness of different positions or
perspectives.

. Listing of evidence instead of integrating analysis
and evidence.

. Overuse of quotations.

. Plagiarism.

. Poor organization and arguments that are difficult
to follow.

. Few connections to the question and purpose of the
investigation.

. Conclusions are not evidence-based.

It is essential that you keep Section B focused on
the purpose of the investigation and construct an
argument using all of the''sources you have listed
in the bibliography. No marks are awarded for
the bibliography, but an incomplete treatment
of your sources, or inaccurate referencing
will cost you marks in this section. Evidence
must be integrated with very clear critical
commentary that leads the reader to an eventual
evidence-based conclusion that addresses the

question posed in Section A. Students often make
the error of simply listing facts they researched,
without explaining how they are relevant or relate
to their question. The following points should be
considered when writing this section.

. The investigation should be carefully organized.
The synthesis of evidence and critical

commentary should be carefully planned
to ensure that there is logic and flow to the
section, and that your argument is very clear.

The type of question you pose for the
investigation will determine how you organize
your writing. For example, a question that
invites comparisons (for example: whether a
film portrays an event accurately) will require
you to discuss both similarities and differences.
"To what extent" questions will require you
to discuss both perspectives of "ways no" and
"ways yes".

As you gather evidence and document your
thinking in your notes, keep in mind you may
need to adjust or change your question. You
should give some consideration to planning
and writing Section B before writing Section A.

Where appropriate, discuss different
perspectives of the topic. Historians may offer
different interpretations, or there may be
multiple experiences of an event.

Quotes should be used sparingly. Most of your
writing should summarize and paraphrase the
evidence collected and explain explicitly how it
relates to the investigation. Too many student
papers read as long lists of quotes from sources.
Quotes must be explained, or integrated as
evidence in support of an argument, and add
something specifically and convincingly to your
argument.

Any references to sources, or ideas that are not
your own, should be referenced appropriately
using endnotes or footnotes. If this is not
completed carefully, you risk plagiarizing
others' ideas as your own.
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You should avoid writing significant amounts
of narrative. Retelling a historical narrative or
sequence of events is not the purpose of the
investigation. On the other hand, you should
demonstrate a clear understanding of the
chronology and historical context of the events
you are analyzing.

Your conclusion is essential. The conclusion

must offer possible answers or solutions to the
question identified in Section A. It should not
read simply as a summary of points, but rather
as a well-reasoned, convincing, evidence-based
closure to the investigation.

There is no suggested number of appropriate
sources required for your investigation.
The number of sources you should use
depends entirely on your topic and the kind
of investigation you are doing. Local or
community history, for example, might offer

a limited numbers of sources. Interviews or

community archives that this kind of IA might
require could yield fewer, but very rich primary
sources. Wherever possible your sources should
be varied and specific, rather than few and
general.

Submitting your bibliography
The bibliography - an alphabetlcally ordered
list of sources - should be inserted at the very
end of your paper. It is mentioned here with
Section B because it should be created as part of
the writing process, not simply thrown together
at the last minute before submitting the paper.
This bibliography is not worth any marks but it is
an essential component of the paper that is often
overlooked or poorly completed. Any sources
referenced as evidence in Section B must be

included in your bibliography.

ta^emal Assessment skills

Use the Section B assessment criteria to evaluate

an excerpt of this student's investigation. Has the
student effectively Integrated evidence and critical
commentary?

... Sentimentality played a key role in the events leading
up to the protest in 1989. Western democracy and
parliamentary system were believed to be the panacea
for China's social problems. As Zhao Ziyang stated in his
memoir: "in fact, it is the Western parliamentary democratic
system that has demonstrated the most vitality. It seems
that this system is currently the best one available. "1
The death ofHu Yaobang, re former General Secretary
of the Party who advocated, strongly for democratic
reform, created a unified sense of democratic sentiments
that united both ideological and practical groups.2 Hu's
successor, Zhoo Ziyang, an even more progressive leader,
spoke publicly in favour of political reform. Zhao's rise in

power gave people an optimistic belief in democracy, and
encouraged other progressives to act more openly.

However, contrary to the revolutionary attitudes later
in the protest, the democratic sentiment under Zhao's
leadership was relatively constructive. Based on the
Seven Demands3 drafted by the protesters, it was clear
that, m the beginning of the Protest, protesters did not
intend to be anti-governmental or anti-communist; they
merely demanded that the Party take actions to end
corruption and grant citizens more political freedom, *
As the leading figure behind the Party's progressive
bloc, Zhao was generally in line with the protesters.
Internally, he attempted to persuade hardliner party
officials, particularly Deng, into making concession with
theprotestors. 5 He also allowed the media, such as the
People's Daily and the China Central Television to bypass
censorship and broadcast the protest ...

Zhao, Ziyang, Pu Bao, Renee Chian&Adi Ignatius, and Roderick MacFarquhar- "Preface." In Prisoner of the state the secret journal
ofZhao Ziyang. NewYork: Simon & Schuster, 2009 xv

2 Meaning the intellectuals and the working class
3 Liang, Zhang. "The Tiananmen Papers"The New York Times. https^Avww. nytimesxom/books/fireM/liang-tiananmenJitml

(accessed May 26, 2014).
Ziyang, op. cit.

5Zhao, Dingxjn. The power of Tiananmen state-society relations and the 1989 Beijing student movement. Chicago: University
of Chicago Press, 2001. 156.
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Section C: Reflection
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opportunity to reflect on what the investigation
revealed to you about the methods used by
historians and the challenges they face when
investigating topics like your own. This section
is worth the fewest marks (4), but it could make
the difference between a good and an outstanding
paper. You should no doubt already have an
understanding that the study of history is beset
with a number of challenges and limitations,
some of which have been discussed earlier in

this chapter. Section A is designed to give you an
opportunity to reflect on this understanding, but
it must be focused specifically on the nature of
your topic and/or the kind of investigation you
undertook, rather than a reflection on the nature

of history in general.

Common problems with Section C:

. Limited understanding of the nature of history and
the challenges facing historians.

. Limited understanding of the methods historians
use to examine and study history.

. Poorly focused on the challenges specific to the
student's topic.

Throughout your IB History course, your TOK and
History teachers should provide opportunities for
you to think about and discuss the challenges of
determining historical truth and understanding.

History can often be determined largely by who
writes it, his or her purpose, and the methods he
or she decides to use. Consider also that where
there is scant evidence, historians often make very

authoritative sounding speculations - essentially
educated guesses - where they fill in gaps in the
historical record with judgments they think are
reasonable to believe. But often we cannot with
absolute certainty verify or prove beyond doubt
that their accounts are correct.

Many of the inherent challenges of history stem
from problems related to its evidence-based nature.
History is also challenging because of how it is used
for so many different purposes including political
slogans, national narratives, personal and group
identity, entertainment, advertising and countless
other ways. The past the historian studies is not a
dead past. History is living, changing and visible
in the present. Therefore, there is no shortage of
questions to consider in your reflection section.

o What is history? Is it more creative and
interpretive as opposed to scientific and objective?

o How did the nature of your investigation
present specific challenges to finding reliable
evidence?

. What methods did historians use? How were

they limited by time and place? How are they
limited by ideology or world views?

a Is it possible to capture the entirety of an event?

. What are the challenges of causation? How
far back in time should the historian search

for causes? Can immediate causes ever be
separated from long term causes?

o How might national identity, cultural norms,
values or beliefs affect one's ability to reason
and arrive at an understanding of history?

o How might mass culture, the entertainment
industry or other powerful forces influence
historical understanding?

. Who decides what topics and issues are
important to record and study?

. How does bias and editorial selection impact what
is recorded and reported on, and what is not?

. In what ways does the outcome of an event
determine how it is recorded in history?

. How does technology affect understanding of
history, or the methods the historian uses?

. How are value judgements in history
determined? For example, how are terms like
atrocity, terrorism or revolution treated now
compared to the period under investigation?
Should historians make moral judgements?

. In what ways does the idea of progress and
decline affect our treatment of some historical

events?

. What is the role of the historian? Can the

historian ever be objective?

. Are all perspectives of history equally valid? If
not, how do we determine which have greater
value?

. How might knowledge of your investigation be
used to solve complex problems in the present?
How might it be abused?

In would be far too ambitious for you to consider
all of these questions in Section C. It is essential
however that you give considerable thought

^45



to what you learned about history from your
investigation. You should demonstrate dear
awareness of the challenges facing historians,
and the limitations of specific methods used
in investigating topics like your own. In other
words, there should be a clear connection

between the nature of history as a way of
thinking, and your own investigation. For a
greater understanding of the nature of history,
the following books are very useful.

E.E. Carr, 1961. IVhot/s History? Penguin Books. London, UK

M. MacMillan, 2008. The Uses and Abuses of History.
Viking. Toronto.

J. L. Gaddis, 2004. The Landscape of History. New York,
Oxford University Press.

Final touches: Wrapping up the IA
The Internal Assessment is arguably the best
opportunity IB History students have to maximize
their overall course mark. The final assessed mark
is entirely in your hands because you control the

process of topic selection, research, planning and
writing. Before submitting to your teacher for final
assessment, make sure you have completed the
following:

c Select and thoroughly research a question of
personal interest.

o Complete all sections fully, according to the
criteria.

c Compare your LA. to examples posted on the
0 CC or in the Teacher Support Materials.

. Include all relevant sources in your
bibliography.

c Reference all sources using a consistent,
standardized citation format.

a Edit and proofread your work carefully.

c Submit a draft for effective feedback from your
teacher.

. Include a title page with your question, name,
candidate number and total word count clearly
listed.

<* Include a table of contents.

totemal AssessmwtskiKs

Discuss andevaluate the student example below using
the criteria for Section C:

Ever since Deng declared martial law on May 20th, 1989,
the Tiananmen Square Protest had been a taboo topic in
Mainland China. There are no public records of the Protest,
and any discussion regarding the Protest is immediately
censored. In the educational system, particularly, the
Protest was considered "non-existent". The Party's
illegitimate historical revisionism illustrates the extent
to which history can be manipulated to influence public
opinions. Therefore, historians have the morally imperative
role to present a balanced account of the Protest.

However, historians hoping to investigate the Protest face
o dilemma: most primary sources are not made public by
the Chinese government, and most available sources ore
from the protesters'perspectives. Historians either have no
primary sources to work with, or have a disproportionate
number of pm-pmtest sources. This dilemma isa common
problem caused by illegitimate historical revisionism,
which made it difficult for historians to remain objective.
Government records are notavailable. Media coverage during
the Protest is censored. Government and military officers who
gave orders during the Protest are not permitted to publicize
their narratives. On the other hand, a large number of sources
originate from political dissidents, protesters who sought
asy/um overseas, and families ofpmtestors who were killed

on June 4th, These sources, although highly valuable to
historians, can be biased and unreliable. Therefore, historians
s/iou/d exercise caution when evaluating these sources.

/n order to counterbalance the aforementioned dilemma,
/ purposely limited the number of sources originated
from the protestors. I also took advantage of my Chinese
proficiency by looking through Chinese newspaper
archives and talking withformerprotestors and former
Party officials during the protest. These methods of
acquiring evidence should have helped me gain a more
balanced understanding of the democratic sentiments
during the protest

Apart from balancing different perspectives, historians who
investigate this issue are under social and ethical pressures.
If they suggest that there were democratic sentiments
within the Party and the Army executing the martial law,
many former protesters (especially families of victims who
were killed during the June 4th incident] would accuse the
historians of downplaying the Party's crime. In addition, the
Western world almost unanimously agrees that the June
4th incident was a massacre and that the Party was the
antagonist. Historians who propose otherwise are under
significant ideological pressure. Therefore, historians should
prevent these pressures f mm influencing the investigation.
Any conclusions should be re-examined by other historians
to ensure a higher degree of objectivity.
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